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Apart from the African system of education which ig tied to roles such zg
farming, hunting, firewood gathering etc, the Afrlcaii got much more
instruction through tales (Kanu 2015a&b). This was in the main morg)
instruction given at night after the evening meal, on the way to farms or the
stream, in the village square or at moonlight nights. These traditional taleg
were preserved orally, and are characteristically anonymous, timeless ang
placeless. Those to be instructed sat on logs within the compound ang
instruction was given by an elder or the head of the household. If the head of
the household is not well or is absent, it is normal for the next in seniority to
take his place. There are times when the boys sat with their father differently
and the daughters with their mother, while the father told stories about war,
the mother told stories that would help the girls fulfill their roles as mothers
and wives, Shorter (1973) further avers that these stories were also used by
Elders when judging cases in village courts. They tell them in such a way that
people are able to pick up their meanings without any explanation. Thus, Zani
(1972) observes that Africans are parable and story telling people, and their
stories according to Rattray (1930) “mirror more or less accurately the ideas
of the people and their general outlook upon life, conduct and morals” (p. ix).

Theoretical Framework

The Indigenous Wholistic Theory developed by Absolom (2010), is employed
to underpin this study. This theory is based on the idea that indigenous
peoples have worldviews and means of relating to the world. This worldview
is rooted within indigenous epistemologies, cultures and traditions with the
understanding that we are all related- each aspect relates with the whole: the
dynamics of realty are based on the relationships and experiences of
interrelationships and interconnections, It is wholistic in the sense that it
encompasses the spiritual, emotional, mental and physical elements of being.
It forms a framework to indigenize our thoughts and actions into active

healing processes that simultaneously decolonize and indigenize. As a theory,
itis whole, ecological, cyclical and relational.

Folktales Telling as an Integrated Classroom

Nwachukwu (2009) defines folktales as stories that teach moral lessons,
often, with animals as characters. These stories are used to illustrate real life
events and day-to-day experiences within African communities. The
character and behavior of animals in these stories help children to

understand basic moral principles such as respect for elders, responsibility
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Types of African Folktales

1. Cosmogonic Folktales: they are myths of origin that explain the
remotest origin of people, as well as the origin of their social, economyc
and political institutions. The Supreme Being is the principal actor i,
these myths. This is born out of the fact that most peoples in the wor]g
(Greeks and Africans) see the world as the effect of a creating power.
a. The Nri Tale
The Nri hegemony and its influence on Igbo history cannot be gver
emphasized. It.is in this regard that Madubuko (1994) observes that
the story of the Igho people, no matter how briefly considered, would
be incomplete if one omits the Eri-Nri contribution. Afigbo (1981)
shows Eri clan as originating from the regions of Anambra River, at
Aguleri; from there they fanned eastward and established various
communities. According to Uzukwu (1988), Eri is the father of all Nri;
and tradition says that he came from Chukwu. It is reported that the
earth was not firm when he came to the world. To solve the problem of
flood, he employed blacksmiths from Awka to use their bellows to dry
the flooded land. There was no food as well for the people. To provide
food, he prayed to God and God demanded that he should sacrifice his
first son and daughter to him. After the sacrifice and burial of his son
and daughter, yam and palm tree began to grow out of the place where
he buried his first son while vegetables and cocoyam grew out of the
place where he buried his daughter. Since yam germinated from where
Eri’s first son was buried, it is interpreted that yam is the resurrected
son of Eri, and since it was given to man to sustain life, it is regarded as
life itself.
Madu (2004) observes a cosmological drama in the Nri myth. It reveals
the dynamics of the cosmic drama between god, man, land and crops:
Eri, the civilization hero enjoys a special relationship with Chukwu, and
th.rough Eri’s sacrifice, humanity now enjoys a special relationship
with the land which offers food for its sustenance, The ritual act
performed by Eri established a covenant between Eri, his descendants
and Chukwu. From the sacrifice of Eri, we come to discover why yam s

very prominent in Igbo sacrifice and life, a situation which warrants its
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and | am planting my yams. Alright, we will help you, the answer came
and in a jiffy, all the yam seedlings had been planted in neat heaps,
Kiigbo went back home.

The third time when people were asked to stay home, Kiigbo Kiigha
headed to his farm to harvest his yams. As he started to dig up the first
yam, the now familiar voices boomed out saying; who are you and what
are you doing? He answered, I am Kiigbo Kiigba and I am harvesting
my yams. Alright, we will help you, the voices said and in a jiffy, all the
yams in the farm had been dug up and placed in a big heap.

Kiigbo who just now had the opportunity to look at the one yam he had
dug up realized that it was not yet ripe for harvest, and in fact, all the
yams that had been dug up were not yet ready for harvest. As a good
farmer, Kiigbo Kiigha would have examined a few yams and decided
whether to give the yams more time to mature or continue with the
harvest. But now, it was too late and his entire crop of yams had been
ruined by these helpful spirits.

Kiigbo Kiigba cried, Woe is me? As he hit his head with both hands in
sorrow. The spirits asked? Who are you and what are you doing? He
cried? I am Kiigbo Kiigba and I am hitting my head in sorrow? Alright,
we will help you; the spirits answered and immediately, a hundred
hands appeared and started to beat Kiigbo Kiigba on his head.

3. Moral Folktales: These are tales told to instill moral behaviour. Amali
(2014) avers that “Moral tales point to attitudes and effects of
behaviour. They demonstrate that good behaviour is positively
rewarded and bad behaviour is punished” (p. 92). Paul (1992) adding
to the perspective of Amali, argues that “they teach on why it is not
good to be disobedient, greedy, lazy, etc.” (p. 13). Achufusi (1986) and

Adeyemi (1997) opine that they are usually presented with a theme,
always contred on the moral lesson to be taught.

a. The three brothers and the pot of porridge
Three brothers were traveling through the dense rain forest jungle:
They had been traveling on foot for almost a full day and night was

falling. They needed a suitable place to rest for the night, a place where

they would be safe from prowling animals of the night. They were i
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on the log while singing a song which the woman taught to them. They
would each sing this song in Yoruba:

Ti m ba je koko arugbo: 1f 1 ate the the old woman?s cocoyam

Ki okun gbe mi, ki okun la mi:Let the sea take me

Ki okun gbe mi si erigidi ofun:Let the sea take me to

The first two brothers walked confidently across the river singing the
song. But the youngest brother so scared as he walked and sang, His
step faltered several times and he eventually fell into the river,

4. Historical Folktales: they speak of heroes and heroines, who are
presented as having gotten their power or wisdom from the Supreme
Being.

5. Explanatory Folktales: Questions arise from time to time as people
continue to encounter reality. Explanatory tales are employed to help
people to understand why reality is the way it is.

a. Why mosquitoes buzz in people's ears

If you live in the rain forest climates of West Africa, you will be very
familiar with the buzz of the mosquito in your ears on hot humid
evenings. Even if there's only one mosquito and only one person in an
area as large as a football field, the mosquito always seems to find that
person’s ear and buzz in it. If you've slapped yourself in the face
because of a mosquito, you know what ['m talking about. Here’s the
story that explains the mosquito’s attraction to the ear.

A very long time ago when Ear was a beautiful woman and ready for
marriage, there were several suitors wooing her. There were big
creatures, there were small creatures. There were fast and sleek
creatures and there were slow ones. But they all professed their love
for Ear and demonstrated their skills and there was such an impressive
array of skills that Ear had a difficult time making a decision. Then
along came mosquito. I would like you to be my wife, proposed
Mosquito.

Ear was so offended by this affront. Look around you! she cried. of all
the people and creatures in the whole world, what makes you think I
can entertain such a thought?? Ear was distressed. Marry you? she

114 |Page

el

Scanned with CarﬁScanner‘



Scanned with CamScanner




Scanned with CamScanner




4

SSAAR (JCER); Journal of e

Contemporary Education Research

Anih, S. (2004). Modern approaches to classroom learning. A paper

presented during a workshop organized by the Educational Tax
Fund for Teacher Educator in colleges of Education,

Brosnan, T. G. D. (1976). The Gospel to the Birom: Doctoral Thesis, Pontifical
University Rome, March,

Conner, M. L., (2004). Andragogy and pedagogy. Retrieved 20th May, 2011.
.http://aEelesslearner.com/intros/andragggy.htm]

Fafunwa, B. (1974). History of education in Nigeria. London: George Allen
and Unwin. .

Freire, P. (1972). The pedagogy of the oppressed, England: Penguin.

Kanu, A. 1. (2015a). African philosophy: An ontologico-existential
hermeneutic approach to classical and contemporary issues.
Augustinian Publications: Nigeria.

Kanu, A. I. (2015b). A hermeneutic approach to African philosophy, theology
and religion. Augustinian Publications: Nigeria.

Kanu, A. I. (2015c). Igwebuike as an Igbo-African philosophy of education. A
paper presented at the International Conference on Law, Education
and Humanities. 25t -26th November 2015 University of Paris,
France. : '

Paul, W. (1992). Notes on Bassa folktales. Abuja: Council of Arts and Culture.

Rattray, R. S. (1930). Akan-Ashanti folktales. Oxford: Oxford University

Press.
Samson-Akpan, E. S. (1986). Ibibio folktales in education. Nigeria

Magazine. 54. 4. 67-74.
Shorter, A. (1973). African culture and the christian church. London:

Chapman. , : MR-
Zani, J. (1972). African Parables in 20 Africans write on communications in

Africa. Uganda: Gaba. :
Odetola, T and AdemolaA. (1987).Sociology:An Introductory African

Text.London:Macmillan Publishers. ' -
Nwachukwu, 1.(2009).Akuko Ifo: African Folktales For Children. Retrieved

24/3/2011http:// groups.yahoo'com/ group/IgboWorldForum/me
ssage/24728.

117 [Page

Scanned with CamScanner



e

SSAAR (JCER); Journal o - e
Contemporary Education Resea;-{:‘h e, 2016 m

Ezeude,R.(2009) Traditional Education and Character Formation, Paper
presented at National Association of Sociologists of Educatlon
Conference University of Ilorin between 13th-16th Octqber,"-ZlOféQ

Scanned with CamScanner



